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THE EFFECT OF ASSISTED READING AS A TEACHING
METHOD FOR ENHANCING READING READINESS IN
KINDERGARTEN PUPILS Order No. DA8205817
BEARDSLEY, ELIZABETH Bolen, Eo.D. University of Maine, 1981. 93pp,
Adviser Dr. Dodd Roberts

The purpose of this study was to determine the measured effect of
assisted reading, a holistic method of teaching reading, on the
reeding readiness of kindergarten students. The investigation sought
to answer the following questions: Did the experimental treatment
significantly afteet the reading readiness of kindergarten students
from either a sub-skills or holistic perspective of reading readiness?
Was sex a significant factor in reading readiness?

The subject were 98 kindergarten students enrolled in the public
schools of Maine School Administrative District 87. Treatment
consisted of exposing experimental group students to the
experimental treatment, assisted reading, for eight weeks.

Students wert pre-tested and post-tested. Sub-skills and holistic
measures of readiness were taken. Sub-skills measures were: lener
recognition, lett& writing ability, ability to identify beginning letters of
spoken words, and syntax matching ability. Holistic measures were:
ability to read words in familiar materials,,ability to 'read words in
unfamiliar materiais, ability to read words in both familiar and
unfamiliar materials, and understanding the Concept that print is
meaningful and is normally read from left to right in English.

Three nun hypotheses were tested for significance at the .05 level
of Confidence and conclusions were: assisted reiding significantly
affected the reading readiness scores of kindergarten students from
both a sub-skills and a holistic perspective of the reading process; sex
.was not a signifkant factor in reading readiness; and experiMental
treatment significantly affected experimental students' understanding
of the concept that print is meaningful and is normally read from left
to right in English.

The following cohclusions were reached after computing stepwise
multiple regressions to determine the comparative value of some
holistic and sub-skills Measures of readiness on students' ability to
read words in familiar and unfamiliar materials. (1) Assisted reading
appears to allow students to begin to develop individual strategies
when ittaming to read. (2) Ability to read words in familiar materials
appears to be a measurable readiness skill and of measures taken In
this study, it is the best predictor of ability to read words in,unt amiliar
materials. (3) Ability to read words in familiar materials appears to be
a better predictor of ability to readwords in unfamiliar materials than
total performance on the Murphy-Durrell Preroading Abilities Tests.
(4) Syntax matching ability is the best predictor of ability to read
words in unfamiliar materials of the sub-skills measures of readiness
included in the Murphy-Durrell Prereading Abilities Tests. (5) Assisted
reading is an effective method for increasing students' ability to read
words in both familiar,and unfamiliar materials.

A STUDY OF THE ABILITY ÔTHiRD AND FIFTH 4RADE
PUPILS AT HIGH AND LOW READING LEVELS TO
RECOGNIZE AND PRODUCE A SUMMARY OF NARRATIVE
SELECTIONS Order No, 8202 40 1
Stoic, KATtintr. Kosna, PH:D. Michigan State University, 1881.
142pp,

This study.ex piored the developmental nature of children's ability
to learn from text by comparing performance of students in'high and
low level reading groups on measures of recognizing and producing
summaries.

The following questions were asked: (1) Is there a difference
between the ability of children to recognize p summary and their
ability to produce a summary? (2) is there a difference between
children of different age and reading levels in their ability to recognize
and produce summaries? (3) Will the amount of improvement after,
Instruction be different for children of different age and reading levels
on measures of ability to recognize and produce summaries/

Procedure. The subjects were third and fifth grade pupils in a large
(18,000+ ) Midwest school system. Ability to recognize a summary
was measured with a 10-item objective test which required the learner
to twilect the beet statement of main idea of a paragraph; to produce a
summary, by having the learner write a paragraph summarizing a brief
narrative selection, A 17-point scaie was constructed for scoring
summaries.

Treatment consisted of eight lessons designed to teach the
subjects to write a stimrnary. Post tests were administered to measure
improvement on the tasks of recognizing and producing a summary. A
difference scorevas constructed by subtracting the scbre on the
objective test from the score on the production test.

Design. To analyze the data collected in this study, a 2 x 2 x 2
ANOVA was performed with third vs. fifth graders, arid high vs, low
level readers constituting the between-subjects variable, and pre-test
vs. post test constituting the within-subjects variable on each of three
dependent variables: scores on the objective test, scores on the
production test, and the difference seore.

Appropriate a prior( comparison tests were performed on the data
to test the directional hypotheses that, on the production measure,.
third grade high pupils would improve more than third grade low
pupils; fifth grade low pupils would improve more than fifth grade high
Pupils; and fifth grade low pupils would improve more than third grade
low pupils..

Findings. A significant main effect was °found for the pre-test/post
test factor on the prodUction test but not for the same factor on the
objective test. The findings indicate that instru5tion in producing a
summary did not improve performance in recognizing a summary, and
that growth in ability to produce a summary was not measured by the
objective test. The results raise the question of the amount of
confidence that can be placed in objective test scores, and of the kind
of decisions that can be made on the basis of scores on objective
tests.

The significant main effect found for the grade level factor on the
proddction test was attributed to the differences in the larger samples
,whose scores were used to standardize the scores for the smaller
third and fifth grade samples. Planned cornparsion tests made
between pre-test and post test standardized production scores
demonstrated a significant improvement for high achieving pupils.in
both third and fifth grade but not for law achieving Students. These .
findings were interpreted as not supportive of the hypothesis that
differences between performance of third and fifth grade students
and high and low achievers could be attributed to differences in
stages of cognitive developMent,

An analysis of factors contributingto form differences found in the
r3oduction test suggests that research in schema thecry mayprovide
SOrne explanations for the differences between pupils of high and low
reading levels.

-

THE EFFECT OF TWO METHODS OF WORD RECOGNITION
TRAINING ON RATE OF READING AND COMPREHENSION

Order No, DA8205818
BORENBERGER, OrAER Eom0r40, Eo.D. University or Maine, 1981. 75pp.
Adviser: Robert E. Lowell

This study-fcillowed a randomized control-group posttest design
and sought to determine the effect of two experimental methods in
word recognition training on reading rate and comprehension. Data
on five dependent variables were collected: word string rate,
connected text rate, total Comprehension, Meritl comprehenslon and
inferential comprehension. .

Sixty fourth grade subjects who Incorrectly identified thirteen to
thirty-five words from a list of words taken from a story were divided
randomly into three groups. One group received instruction on the
words missed by etudying the words on flashcards. The second group
studied the words missed in full sentence context. The third group
received no training and was the control group, Each member of each
group received three training sessions a day apart, Each subject was
then tested with two test instruments which wire designed
specifically for this study.

The test instruments were a story of 284 words and a set of
random word strings made up of tory-eight words from the story. The
story was followed by four literal and four inferential comprehension
questions. Two rate and three comprehension variables were derived
from these instruments. Each of these variableswas analyzed in a
three by two analysis of variance Correlation analyses between the
various rate and comprehension variables were also performed,
Three null hypotheses were tested and an F value of .05 dr beyond
was necessary to reject any one of thern,,



'A Significant difference was found in the rate ot reading thq word
strings between the Words in Isolation Group and the Control Group.
No rate differences werg found between any of the groups when
reading connected text. Significant sex differences, in favor of the
boys, were iound on.all comprehension variables. Correlations f
between the rate variables and the comprehension variables were
quite low and insignificant. Correlation between word string rate and
text rate was ,74 and significant beyond the .001 level despite the
word string rate being about one half the text rate:Correlation
-between literal and inferential comprehensiOn was .59 and also
significant beyond the .001 level.

The following conciutions were derived frorh the study: (1) There
may be some advantages to learning new words in isolation. However,

. the advantages probably does not extend to reading connected text.
(2) This study tends to support the teach/test bias found by other
researchers. (3) This study doet not lend support to the theory that
context ia read faster thail words in isoTation because context causes
an automatic activation on nearby memory locations. (4) The
correlations between all rate and all comprehension,variables were
low ancl insignificant. (5) Therewas moderate but highly significant
correlation between word string rate and text rate. However, the
correlation was not high enough to rule out the teach/test bias.
(6) While there was a moderate and highly significant currelation
between literal and inferential comprehension, two types of
comprehension questions should be used in future rate studies
because much variance was unexplained;

Recommendations for future research efforts are also made.

THE STRUCTURE OF TALK IN,PRIMARY READING LESSONS
BRACXSTONE. POSSDAPHEL, PH.D. University 01 Toronto (Canada),
1981,,

This thesis is about the structure of reading lesson talk found In aprimary grade clatsreom. To set the stage for the development of theideas found in reading lesson talk structure, the setting and problem
are introduced in the first Chapter. Found in the next chapter is a
lengthy discussion of tt)e methodology. Chapter Three outlines the
structUral model of naturally occurring conversation to which the
suCceeding three chapters are relateckin these three chapters a
different section.of the reading lesson is discussed at length with themodel of naturally occursinspconversation being Used as a foil to
uncover points of difference and similarity. Finaily, in the conclusion,
a general discussion of talk struCture in the observed reading lessonsis presented,

AN INVESTIGATION OF READING COMPREHENSION
INSTRUCTION AND CONTENT INSTRUCTION IN FOURTH
GRADE SOCIAL STUDIES Order No. DA8207574
Corm, Miter, Eo.D, University of Pennsylvania, 1981. 350pp.
Supervieorz Dr. Ryda D. Rose

'A prevalent concern of educators is that students cannotcomprehend written materials used.to transmit knowledge in school.Although there has been extensive theoretical and applied researchconcerning prose comprehensioral this research has not resulted in aconsistent body of knowledge on which to basefuture educational
methodology. Thifilknowledge is particularly lacking in elementarycontent a;ea readi og, where children first experience the importanceof using rthen material to gain knowledge, and social studies .content area reading, Where comprehension of facts and concepts isa prerequisite to understandingour present and past worlds. Aknowledge of what is currently happening in cimrooms to providecomprehension and content instruction is a required prerequisite tothe further development of methods and materials.
. This research documented

methods and materials used in fourthgrade social studies to improve prose comprehension in fourth gradesocial studies by providing comprehension and content instruction.The following research questions were addressed: (1) What methodsand materials are used by teachers in fourth grade social studies inone school district to provide
comprehemion instruction? (2) Whatmethods and Materials are used by teachers in fourth grade socialstudies In one school district to provide content instruction? (3) Howdo fourth gradeteachers in one school district view reading in thecontent areas as exhibited byaudlotapsd social studies activities andinterviews with participating teachers? How did their views evolve?.

,
e

The data were analyzed quantitatively (time and frequency) andqualitadvely for activities, materiais. and grouping patterns. Although
no comprehension instruction took place, teachers provided content
instruction, predominandy through the use of a whole class readingone text. The methodology employed, the social studies text itself,
and methods of initial and ongoing teacher education were discussedas influences.on the results.

A QUAS1-EXPERIMENTAL STUDY ON THE USE OF A
MULTILEVEL READING LABORATORY AND FIFTH GRADE
READING ACHIEVEMENT AND ATTITUDE

Order No.-0A 8200843
CH0ss, HELEH Howeat Eo.0. Indiana University, 1981. 127pp.
Chairman: Dr. J. John Hams III

Staten-fent of the Problem. The purpose of this study was to
investigate the \effectiveness of the use of a multisievel reading
system. The stikly was conducted among fifth grade students utilizing

. the SRA Reading Laboratory, in a large rnid-westurban school
corporatiOn. The question addressed was:Does the Ape of the SRA
Multilevel Reading Laboratory, in addition to the basal reader.
approach, increase the reading achievement and attitudes of a group ,
of fifth grade students? Specifically, the null hypotheses tested were:
(1) There is no significant difference between reading achievement
scores of a group of fifth grade pupils using the SRA Reading
Laboratory; in addition to the basal reading program: and (2) There is .

no significant differenceln reading attitudes between a group of fifth 1

grade pupils using the SRA Reading Laboratory, in addition to the
basal reading program, and a control group using only the basal
reader. .

Data and Procedures. By stratified random assignMent, subjects
were placed either in the treatment group using both the tiasai
reading and the SRA Reading Laboratory, or the control group using
only the basal series. The Metropolitan Reading Test and an inventory
of reading attitude, were used to obtain pre-test and post-test scores.

"In order to diminish the effects of the preteston the post.test scores,
residualized gains scores were utilized. The data were compiled,
analyzed, and statistical significance at the .05 level was determined
by usingiSPSS ANOVA.

.

Results. The mean grade equivalent gain for the two groups
slightly favored the experimental group in ading Comprehension.
Both groups showed an equal gain in Wor

I
nowledge leaving the

experimental group slightly ahead in Total Re ding gain. However,
the obtained value of F for ah three analyses w much below the
critical value required, and it* first null hypothesis was accepted.

There was no significant difference in reading achievemenL as
.measured, between the two groups at the end of the treatment period,

Both the experimental and the control group had a high grade
equivalent gain for the tour months of the study. To test the statistical
significance, a paired "t" test watt run to compare pretest to post-test
Total Reading scores across both groups. The test showed a high
level of significance in gain scores for both groups.

The experimental group answered pottlfively to more questions
than the control group on the inventory of reading attitude, The
second null hypothesis was rejected, The analysis of variance did
show that the experimental group had significantly more positive
attitudes toward reading,

Conclusions. It can be concluded from this stlidy that this group of
. fifth grade children using only the basal reader did as well in reading
achievement gains, as measured by the Metropolitan Reading Test, as
did a matched group using both the basal reader and ihe SRA
Reading Laboratory. It seems that reading achievement is related to
factors other than the particular program being.used. Ohthe basis of
a growing body,of research a defensible program will combine the
best features of both individualized programmed reading and group
instruction with basal readers. .

It can also be concluded, from this and other related studies, that
the effects of instructional practices and special programs can, but do
not necessarily affect attitude change, Interaction may occur with
other variables such as the teacher and the classroom atmosphere.
Future research might well center on teacher and learning situation
characteristics rather than on methods and materials,

7
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AN ETHNOGRAPIC STUDY OF THE ACQUISITION AND
APPLICATION OF READING 5KILLS IN ONE ELEMINTARY
SCHOOL. Order No. 8 1 2 48138
aoreoat, ROGER CilLitERY, JR., PH.D..The University of Wisconsin -
Madison, 1981. 309pp. Supervisor: Professor Wayne R. Otto

The purpose of this study was to describe and examine the
Cultural knoWledge, beliefs, ideas, and actions of the inhabitants of
one elementaryschool classroom regarding the acquisition of reading
comprehension skills during reading instructionsnd the application
of those reading skills during social studies instruCtion. The study, an
ethnographic inquiry, was conductectin a school located in a middle
and upper middle class neighborhood in a small-Midwestern city. The
participants in the study were one t cher and twenty-six fourth and

esfifth graders in one classroom. The t hniqu of observation and
interviewing were used to gather data. eading and social studies
ifiStrUCtiOn were observed daily for a four month period. The focus of
the observations was on the reading group_ discussion sessions that
the teacher conducted with each of nine reading groups he
maintained in his classroom. Interviews with the teacher and with
individual children were slap conducted. ,

. Three one and One half hour interviews with the classroom teach&
were conducted.during the course of the study. The purpose of the
teacher interviewa was to obtain inf ormidion about the teacher's
knowiedge end beliefs about reading and reading inatruc hon.
Thrdligh the observation* arid interviews several chkracteristics of
the teacher's knowledge, bellefa, and teaching practiees were
obaerved: (a) the use of group tfisCussions of the story content to
teach the reading comprehensionSkills which the teacher deemed

* important; (b) the introduction and utie of reading comprehension
Skills different from those present in the commercially published texts.

the teacher used; (c). the grouping of children for instruction based
.on their demonstrated-reading ability; (d) the meeting with each i

reading group every other day or in one instanCe only once per week;
(e) the organization of social studies discussion sessions around the
practice and application of the comprehension skate taught in reading
comprehension. ,

Interviews with the childrerfavere conducted directly after they had
received inatruction in'the reading diacussion sessions with the
Classroom teacher'. The purpose of the interviews was to obtain
information about the children's knowledge, 'beliefs, and .

understanding about reading and reading instruction, Through the
observations of the reading discusalon sessions anti interviewa with
the children the foilowing information concerning the children's
knowledge and understanding of reading and reading instruction was
obtained: (a) reading is Comprehension; (b) reading is reading
aloud: (c) workbook exerciaes do not help to understand a story or
help to learn reading skills: (d) children who read aloud with the
teacher hive difficulty with reading; and (e) what you learn in reading
in the fourth/fifth grade will help ypU in high school and beyond.

The purpOse of this study--to describe and examine the classroom
inhabitants cultural knOwledge of reading and readkv instruction--
was also achieved in a more general sense. The substance al the
observations and interViews that were.part of the study are reported in
detail, The informition that was obtained offers general direction and
specific cancepta to Ouide future 'lull classroom" studies from both
qualitative and quantitative perspectives. Such studies should help

,. (a) to clerify further the classroom inhabitants' cultural knowledge,
beliefs, ideas, and actions related to reading and reading instruction,
and 'thereby (b) to develop further' sound groUndwork for seeking and
for developing more effective practices in classrooms and schools.

THE EFFICACY OF SELF.COICEPT READING MATERIALS
AS TOOLS FOR IMPROVED ADMINISTRATION OF READING
PROGRAMS FOR MIDDLE SCHOOL GRADES

Order No, D.A820577 3
GREER-KENoRicK, Nonmx JEAN, PH.D. Georgia State University -
College of Education, 1981. 179pp.

Purposes. The purposes of this study were to examine the
organizational climate of the activity-centered reading program as a
-means to simultaneously increase reading achievement and develop
positive self-concept for students: and, ultimately, to provide
educational administrators with a deterrent strategy for reading failure
at the middle school levei,

Methods and Procudures. The samplelncluded 60 sixth, seventh,
and eighth grade students who were randomly selected from among a
populition of 1,200 students from the Tapp Middle School, Cobb
County School System:Powder Springs, Georgia (ametropolitan area
of Atlanta, Georgia). The pretest-posttest design was utilized.

Results. Students who participated in the activity-cantered reading
program had significantly higher scores (.001) or self-concept and
reading achievment than did the students who articipated in the
traditional reading program..The four null hyp heses were rejected.

Conclusioas. The researCher formed tour c nclusions: (1) Self-
concept and reading achievement can be posijively affected by
planned programs. (2) The experimental (activity-centered) group
collectively and by sub-groups (grades) scored better than the control.

, (traditional) group on all self.concept factors and reading'
achievement. (3) Multi-level reading instructional materials can be
intensified and adapted to the six self-concept factors identified on
the Pfers4larris Children's Self Concept Scale. (4) AdministratoAsk
may want to look beyond the traditional approach andtasal reading
series when selecting reading programs.

AN EX AMINATION OF THE RELATIONSHIP BETWEEN
READING ABILITY AND STORY SCHEMA OF FIRST-GRADE
CHILDREN Order No, 8 200405
HaRscsc, Liscix Roa.dc, Pii.D., Memphis State University, 1981. 19apo.

Purpose. The purpose Ot the study was to investigate the
relationship between first graders' reading ability and story schema

Methods and Procedures. Sixteen good and 18 poor readers /
created written and oral stories ind were interviewed concerning -
their knowledge about stories. Interview responses were.cate anted
by similarity for response and by reading ability. The story int rview
was reported descriptively.

Stories were scored for the elements Setting, lnitiatin vent,
Response, Attempt, Consequence, and Reaction (Stein,tind Glenn,.
1979) and for 17 descriptive characteristics. A Chi.Squ'are Goodness-
of.Fit testedwhether Setting, Initiating Event, and Consequence
appeared more frequently than Response, Attemp and 'Reaction.
Th

ane, and reading ability (good .poor) and story-
e dependent variable lei analysis of variants w the number of

different elements
mode. (oral and written) were used as the indePendent variables, A
second ANOVA used the total descriptive characteristics as the
dependent variable with the same independent variables,

Results. Responses of good and poor teaders were similar for
some questions and different fOr others. The Chi,Square Goodness.
of.Fit test was Significant indicating the hypothesized distribution did
not fit the data. '

Significant differences between reading ability and story Mode
were found when both the number of different elements and the total
descriptive characteristics.were analyzed. No significant interactions
were present

THE EFFECT OF LEVEL AND CONDITION OF PRIOR
KNOWLEDGE ON 'CHILDREN'S QUESTION ANSWERiNG

Order No. DA8208183
HoLmes, Berry COMISKEY, PHA The University of Texas al Austin,
1981. 158pp..Supervisors: Nancy L. Poser, Connie L. Juel

'
The primary purpose of this investigation was to detetrmine

whether le,vei and condition of prior knowledge have a differential
effect on the question answering of children varying in age and
reading achievement level. Another purpose was to determine
whether there is evidence supporting a developmental theory of poor
reading comprehension. The final purpose was to determine whetherthe level and condition of prior knowledge have a differential effect onthe answering of different types of comprehension questions.

The eighty.four elemeniary.agedchildren who participated in the
study were equally divided into the following groups: (a) good fifthgrade readers reading on the sixth grade level, (b) poor fifth grade
readere reading onithe third grade level, and (o) good second grade
readers reading on the third grade level.



The sublects met individually with the examiner to assess their
knowledge concerning sharks and snakes dnd then to read
informational passages and answer comprehension questions.

The study included two spiit plot block factorial designs.:The
between subject factors were grade/ability groups (good second,
poor fifth, good fifth), level of prior knowledge (high, low), and block
(A--easy sharks, hard snakes; B-easy snakes, hard sharks). The
within subject factors were the topics (snakes, sharks), difficulty of the
passages (3 0,640 readability levels), and types of questions (one-idea
verbatim, one-ideaparaphrase, two-ideas yorbatim, text implicit; and
knowledge impkit). The second design inOuded an additional within
factor-condition of- prior knowledge (accbrate, inaccurate,-
int omplete, void). Data were analyzed using factorial analyses of'
variance with repeated measures and Newman-Keuls multiple
comparisons.
, This study yielded the following results: (1) Level of prior .

/knowledge had a Significant effect on the question answering of both
/the older and younger good readers but not on the poor fifth grade
readers. (2) Good fifth grade readers with low prior knowledge were
not significantlybetter than the poor fifth grade readers with low prior
knotvledge when compared on their instructional levels, (3) Good
fifth grade readers were significantly better than the other two groups
in answering questions from all the conditions of prior knowledge.
(4) No significant differences were found between poor filthsirade
readers and good second grade readers. (5) Level of prior knowledge
had a significant effect on the answering of all types of questions
except the one-idea verbatim,

A STUDY OF STORY SCHEMA ACQUISITION AND ITS
INFLUENCE ON BEGINNING READING Order No. 048206751
HooveR, NORA t..U, Eo.D. Virginia Polytechnic Institute and State
University, 19M. 231pp. ,

This study investigated the developmental acquisition of cognitive
structures, which influence the encoding and retrieval of story

, information. Examihed were the between and within group differences
among young children in the aCquisition of story schema and in the
processing of story Information. A series of four experimental tasks
were administered individually at the start of the academic year and
again at the end to each cif the 158 four, five, six and seven year oids
in the sample.

Tashi chosen were selected on the basis of research suggesting
their viability as measures of schema acquisitkon anti related
processing. Specifically, they assessed: metaeognitive knowledge of
stcry structure; detection of structural deviation. recognition and
retrieval of missing information; and inferringl:ietween and within
episodic relationships in a fifth task, first and second graders wrote

, - two stories in the spring of the year based on picture stimuli. In
addition, the Peabody Picture Vocabulary Test waiadministered to
each subiect in the fall of the year. . ,

The first two hypotheses predicted significant between group
differences at the fall administration of the tasks and significant within
group gains over the course of the year. In general, findings
supported thew potheses (p ( .05). The third hypothesis predicted
that fail penorman e on tasks one through four would account for i
significant amount the variancein reading growth over the year. .

This hypothesis was supported for the first graders relative to tasks
one, two, and three (l) < .10). For these subjects, level of structural
complexity present in written stories was significantly different for
good versus poor readers (p ( S35). For second grade subjects,
performance on task four was shown to contribute a significant
amount of the variance in reading growth (p < .07). In general,
correlations between performance on the tasks and 10 were low.

Findings from task one suggest that young children acquire the
concept of a story in the same developmental manner that other
concepts and knowledge structures are believed to be acquired.
ChildOen's performance on the experimental tasks two, three and four
suggest age related differences in monitoring, recognition,

. reconstruction and retrievitoperations on stgry information,
However; improvement In the ability to deal with story information
does not appear to be attributable to the developmental acquisition et

, schemata but rather to Its increased accessibility, engagement, and
efficiency as a processing and production mechanism.
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FOREIGN CULTURE REPRESENTATION IN ELEMENTARY
READING TEXTBOOKS Order No. D A8209829
Norma, LINDA A. Eo.D. University ol Colorado at Boulder, 1981.
152pp.. Director: Professor Kenneth L. Husbands

The purpose of this study was to determine if differences existed in
the ways foreign cultures have been represented in elementary
reading textbooks between the two time penodsof 1920 to 1930, and
1970 to 1980. The study examined the quantity and variety of reading
textbook materlawhich dealt with foreign cultural references in the
two specified time periods,
, The primary conclusion emerging from this study was that
significant changes have occurred during the past fifty years in how
foreign cultures have been presented in elementary reading
textbooks.

Findings produced evidence of significant differenciA in amounts
of material dealing with foreign cultures, number and size of
illustrations, and content areas concerning the main character.

After analysis of the data, the following conclusions were reached.
There has been a decrease in the number of references to

Northern and Western Europe, Ad an increase in references to
Africa. the Far East. and Southern and Eastern Europe. There was a
wider variety of references in the 1970-1980 sample. This distribution
of foreign cultural references indicates that publishing companies are
attempting to write about a wider variety of cultures. The writers and
publishing companies may feel that childrenneed awa'reness and
understanding of many cultures rather than just a few for living in the
world today,

Publishers and authors seem to feel that children are able to learn
about a culture Trough identifying and becoming a part of the
environment in fhe reading material. The publishing companies are
attempting to use a balance of writing formats to aid the young reader
in identifying with the main character in a reference.

This study indicates that there has been a shift in the approach to
decisicn-making in minor crisis situations. Children ai main
characters have changed from always seeking adult guidance to
making more decisions on their. own. When guidance is required, the
child now looks to a peer group or to several adults, rather than
seeking help from an individual adult. It appears that the authors and
pubfishing companies feel a child needs to identity with chiidren who
make sound decisions on their own and therefore become more
independent,

A PARENTAL INTERvENTION STRATEGY AND ITS EFFECTS
ON READIW) SKILL DEVELOPMENT Order No, 8202250
KENT. PATRICIA WOLF. PH,D. Umversity of Pittsburgh, 1981. 175pp.

The purpose of this study was to determine the effects on the
reading achievement of selected first grade pupils of a structured
intervention'program implemented by parents or parent figures using
reading skill instruction wh'sh incorporated classroom.related
matenals in the home. The primary instruments used were unit
mastery tests and standardized reading achievement tests.

Four hypotheses were tested: (1) Children who receive specific
skill instruction in the home by the parents or parent figures and in the
classroorley the teacher wit( have a higher rite of success on the
reading unit mastery tests administered by school districts A and B
than children who receive general reading skill instruction in the
home, by the parents or parent figures, (2) Children who receive
specific reading skill instruction in the home by the'parents or parent
figures and in the classroom by the teacheswill have a higher rate of
success on a standardized reading test administered by school
districts A and B than children who receive general reading skill
instruction in the home, by the parents or parent figures. (3) Children
who receive anY type of home.based instruction by the parents or
parent figures in the home will have a higher rate of success on
reading unit mastery tests and the standardized reading achievement
lest administered by school districts A and B than children who
receive no type of homebased instruction. (4) The parents or parent
figures of children who receive specific reading skill instruction will
have a More positive attitude towards the reading instruction used in
the home than the parents or parent figures of children who receive
general reading instruction to be used in the home.

The research design matChed two experimental groups with a
control group in two Pennsylvania piiblic school districts over a
twelve week period. The analysis of variance technique was used to
test for a significant difference among the means of three groups..
Where a significance was obtained, the analysis of variance was
followed by,a Scheffe post hoc procedure which compared the
specific means of the groups addressed by the specific hypothesis.



This siudy used a limited intervention strategy to determine
whether a daily review of.specific class-related materials with parents
would improve the reading performance of children. The parents
received no training in administering the.matenbis.

Hypotheses one and two were not supported. There was no
evidence that specific reading training by parents using class-related
materials was more effective than general training when students took
the unit mastery tests or The National Achievement Test

Hypothesis three was not suPported. There was no evidence that
specific or general training by parents was more effective than no
training on both the unit mastery tests and the itaridardized
achievement tests.

The results of a parent checklist and a parent questionnaire
tended to support hYpothesis four. Parents who received speCific
materials indiaated a more favorable attitude toward reading
instruction used in the home than parents who used general
materials.

The results of this study did not demonstrate that specific class-
related materials used in hoe* intervention activities during a twelve
week period of time in this study weri.e effective.ln increasing reading
achievement.

This study did show one important thing: Given the opportunity,
parents are interested in working with their children, Much work
needs to be done with parants before we can say which factors are
responsible for successful intervention programs.

THE EFFECTS OF INVOLVEMENT WITH A TELEVISION
LITERATURE GAME SHOW ON FIFTH GRADE STUDENTS'
ATTITIIIES TOWARD READING, READING ACHIEVEMENT
AND PIUMBER OF BOOKS READ Order No. DA82D9317
Kenn.. RA ruomo Pnemt, Eo.D. Wayne State University, 1981. 12ipp.

The purpose of this research which lasted a period af nine weeks
was to study the effects that a literature game program, Reading Road
Quiz (ARO), had r attitude toward reading. reading achievement and
number of books ?ead. This enrichment program was developed as a
supplement to the current basal program. The population consisted of
492 fifth grade Detroit Public School students from eight classrooms
arranged on the platoon system. The poPulation was divided into an
experimental (ARO) and control (non RRO) group. All students were
given the opportunity to read from the fittY ARC) books and/or other
available trade books for a period al ninety minutes per week. The'
experimental group became involved in the RRO activities which
included watching the program on television and playing the game in
the classroom while the control group did not. The population kept a
list of the books that they read during the study. The rmearch
instrumentyemployed in this study consisted of the Calif ornia
Achievement Test (CAT). the Test of Reading Comprehension:A
Method for Assessing the Understanding of Written Landuage (TORC)
Subtests Two and Three, the Researcher's Reading Test and the
Estes Attitude Scale:Elementary Form, The t-testwas employed to
determine significant differences fee each of the hypotheses. The
result indicated that there were no significant Stfterences at the two -
groups on attitude, reading achievement and number of books read.

The following conclusions were reached: (1) Students who were
provided with a variety of trade books and given an opportunity to
engage in some form of recreational reading such as SSR or RAO did
in general read more books than those who were not provided with
such an opportunity, (2) The implementation of RAO did not improve
aslitudes toward reading, reading achievement; or increase the
n&nber of books read when compared to a form of recreational
readirig. (3) There was a significant relationship between a positive
attitude toward reading arsd reading achievement, (4) There was only
a slight relationship between a positive attitude toward reading and
the number of books read, (5) There was.a slightbut significant
relationship between the number of books rehd and readieg
achievement.

A STUDY THAT COMPARES THE DIFFERENCE BETWEEN
SILENT READING PERFORMANCE AND LISTENING
PERFORMANCE AND THE INFLUENCE THAT EACH HAS ON
THE IMMEDIATE AND DELAYED RECALL OF ABOVE AND
BELOW AVERAGE FOURTH GRADERS Order No.8201554
Kiss, Yvorma MAncet.LA, Eo,D. University of Georgia; 1981. 139PP,
Director: Byron Callaway

ThIl Problem. The objective of this investigation was to compare
Warning and silent reading performance and to examine the influence ()

that each had on the immediate and delayed recoil scores of above
and below average tourth graders. An extended aspect ot this study
was to examine the differences between these two modes of learning
and to investigate how they affected the immediate and delayed recall
scoreetor those students who had been administered two types of
passages;

Procedures. To select the 76 subjects for this investigation the
reading comprehension section of the Metropolitan Achievement
Test, Revised Edition was used to determine the group placement of
the subjects who composed this study. The meastiring instrument
used for this investigation was consiructed and piloted by the wnter.
Revised passages from twe basal groups made up the
comprehension instrument, which consisted of both an expository
and a narrative passage.

Data relative to the comparison of these two modes of learning
were analyzed by a three factor, mixed design with repeated measure
oh the factor of type of material used. Analysis of variance was
employed as the statistical technique to test each of the seven
hypotheses,

Conclusions. Listening Comprehension versus Reading
Comprehension. No significant differences were found when
comparing the results between these two modes of learning. With
these subjects, it appeared that when no other variables were
involved both the listeners and the readers seemed to comprehend
equally well with each mode of learning.

High Ability versus Low Ability Readers: Meaningf ul differences
were apparent between the two ability groups, The perf ormance of
the above average group was significantly higher than that of the
below average group.

Expository Material versus Narrative Material. Only the delayed
recall scor,es for the narrative material fund to show any significance.

Mode ol Learning versus Ability Group. The results of this
interaction were significant for both immediate and delayed recall
scores. This result lends credenCe to the theory that the above
average readers tend to score higher when usirig the mode of
listening.

EFFECTS OF A NONVERBAL SOUND.SYMBOL-TRIINING
PROGR AM ON READING ACHIEVEMENT

Orde DA82D3898
McGee, Suzliree Imes, Eo:D. Boston University School ol Education,
1981. 239pp. Major Professor Thomas E. Culliton

Purpose. The purpose of this study was to determine the effects of
an 8-Week nonverbal sound:symbol training program on the reading
achievement of third grade students. The investigation was based
upon an integrational program of auditoryand visual discrimination
skills. The program included intensive sound-symbol training through
the elements of musical tones, The major decoding skitit which are
common to both reading and the proposed nonverbal instruction
program are; (I) auditory discriminatitth; (2) Visual dicriminatipn;
(3) auditory sequencing; (44 visual sequencing; (5) auditpry:visual
matching.

Procedure. An Experimental and Control p up design formed the
basis for this program. A total of 77 stedeets of t

. third grede
participated in thit study. All students were identifd as good or poor
readers as determined by the Gates-MacGiratie Reading Test C. A
pre: and postlest of this reading instrument deterininedvains in
reading performance as a result of exposure tothe training program.
Students also received iepre- and post:test of dots and taps to
determine improvement, in the ability to match nonverbal sounds and
symbols. The Mills Learning Methods Test was administered to all
students to determine modality strength.

The erogram was conducted over an 8:week period. The first two
weeks of the program instruction were devoted to auditoryvisual
association training through dots and taps. Auditory sounds were
presented through tapping, clapping and clicking. Musical tones were
introduced during the third week of iristruction and continued
throughout the remaining weeks of the program. Xylophones were
used for rnusical,presentations,

Analysis of the Data. The answers to four research*questions were
sought. They were related to group (Experimental aed Control); type
of reader (good and poor); sex (male and ferhale); and modality
(auditory, visual, kinesthetic, combination).

'An analysis of covariahce Was conducted upon the postreading
teat as well as the post:test of dots and taps, These potetestswere
the dependent variables, The independent variables were group, type
of readei, se* and modality. The covariates were the pre:tesb of both
reading and the test of dots and tape.



Cenctusions. The following' conclusions were drawn trom the
analysis ot the data: (1) Statistical significance was found at the C.05
level in group (Experiment& and Control) using14 post-test of dots
and taps as the dependent variable. (2) NO statistical sigifiance was
found at the (05 level in any of the main effects using the posttest of
reading as the dependent variable.

The following findingswere not found to be statistically &gniffcant
in this study. However, based, upon the adjusted mean scores, the
following observations were made: (1) The Experimental group
improved more than the Control group from pre. tO posttesting in
reading. (2) Males improved more than tem&es from pre. to kiss
testing in the test of dots and taps: (3) Females improved slightly
more Man males from pre- to posttesting in reading. (4) Good
readers improved more than poor readers in both reading and the test
of dots and taps, (5) Combination learners improved the most in
reading of all other modality categories. (6) Visual learners improved

v...\the most in the test of dots and taps,

APTITUDE BY TREATMENT INTERACTIONS IN BEGINNiNG
READING: THE INTERACTION OF LANGUAGE A BIL'fT,Y AND
READING ACGUISITION IN A PSYCHOLINGUISTIC VERSUS
AN AUTOMATICITY MODE_ Order No. 8200227
Neuso, Bsesses, Ps.D. University of California. Berkly. 1981.
122pp.

The study was designed to test the relative efficacy of two modeis
of reading instruction, the automaticity model (LaBerge a Samuels,
1974) and the psychollnguistic millet (Goodman & Niles, 1970) with
beginning reader& In addition, since Me role of language ability in
beginning reading acdisisition varies according to reading theorists,
the study attempted to determine it an aptitude bY treatment
interaction exitts between language ability and instructional method
when the methods were based on the automaticity and
psycholinguittic Models.

in order appraise these two approaches, sword teaming task
was deyeloped. Subjetts were selected from first grade classes in two
inner' city elementary schools in Oakiand, Calffornia. SObjects were
pretested tO insure that they could not read the targeted words In the
word learning task. They were then given a languarae aptitude test
*hkri included ten subtests of skills assumed necessary for success
in reading for both the autiamaticity and the psychtilinguistic model,

Subjects were trained and tested in word recognition during two
30 minute sestions, 24 hours apart. Additionally, a retention task was
sdministered on the aecond day, The criterion variable tor both the
word learning end retention Las was the number of correct word
Identifications.

Two primary.hypotheses were proposed: (1) thataublects who
were trained in contest would Perform better than subjects who were
trained in isolation; (2) that context and iaolation training would have
a different effect on subiects, dePending on their language aptitude.

The results revealed the following principal findings: (1) Subjects
who were trained in context did not perform better than subiesta Who
were trained In isolation; the only significant difference was
associated with subject, who were both trained arx.1 tested with words
in isolation, who performed better than all other training/testing
groups, (2) Auditory and visualdiscrimination were the best
predictors of success for Me isolation trained group&
(3) Instructional language was the best predictor of success for the
context trained group& (4) After 24 hours there was no difference in.
word retention ability attributable to the training/testing conditions,

It was sugpested that readiness for reading should not be
asou*ssed apart from the kind of reading instruction that will be
offered, and that the utility of readiness tests might be increased if
students were assigned to differentiated reading instnicbon on the
basis of the language-aptitudes.

A COMPARISON OF READING READIN4S AND READING
ACHIEVEMENT OF FIRST GRADE STUDth-TS GROUPED
ACCORDING TO KINDERGARTEN ATTENDAPiCE

Order No, DA8207878
Onoes, Nsocy La, EDO. Cast Texas State University, 1981. 141pp.
Adviser: Mary Jernigan

Purpose ot the Study. The purpose of the study was to determine
the effects of various kindergarten attendance formats on first grade

ii

reading readiness and reading achievement. Students were grouped
according to kindergarten attendance and compared further b sex,
age, ethnicity, and socio-economic status. Correlation between
reading readiness and reading achievement was also included.

Procedure. Data were collected from 244 first grade students
selected through use of a stratified random sampling procedure
which included: 89 fall semester only, 101 spring,semester only, 43 all
year, and 11 with no kindergarten, Data scores were collected from
the Metropolitan Readiness Test (September, 1980) and the Learner
Based Test (May, 1981) and analyzed statistically at the East Texas"

_State University Computer Center.
Findings. The major findings of this study were as follows: (1) All

year kindergarten students were significantly better preparectin
reading readiness than other students. (2) Female students scored
signiticantly higher on reading readiness, but not on reading
achievement, than male students. (3) .Ageof the student had no
consistent effect on either Measure, (4) Ethnicity had a significant
effect on scores. TheAnglos' mean scores were significantly higher
than those of both Mexican Americans and Blacks on both measures.
(5) Socioeconomic status was important. In all but one sub-group,
students not receiving free lunch scored higher than students
receiving free lunch. (8) The differences in reading achievement
scores were not significant. (7) The Correlation between reading
readiness and reading achievement high (.74 to 88).

Conclusions. The following co ns were reached as a result
of this study: (1) All year ginderg students are better prepared
for first grade than students wit err or no kindergarten attendance.
(2) Female students score high ..`71, an male students on reading
readiness, (3) Age does not effect scores on either measure.
(4) Ethnicity Makes a difference. Anglos score higher on both
measures than the Mexican-Americans and Black.s.(5) Those
students from the high socio-economic group scor&hIgher than
students from the low socio-economic group.,(8) The Metropolitan
Readiness Test is a good predictor of reading achievement

THE EFFECT OF TWO INSTRUCTIONAL METHODS ON THE
SENSITIVITY OF BEGINNING READERS TO CONTEXTUAL
CON ST R A INTS Order No. DA8208300
Pou,Ano, MicH4eL, PHoLIP, PH,D. University of Georgia, 1981. 135pp,
Director: George E. Mason

The specific purpose of this study was to investigate the effect of
method of instruction on the senaitivity of first, second, and third
grade readera to contextual constraint& It was designed to
investigate whethet sublects taught by a code emphasis method of
Instruction would perform differently on a measure of contextual ,

sensitivity than subjects taught by a meaning emphasis method, The
two methads of inStruction Yiere determined by an analysis of the
materials and programs used in Ouebec schools and by classroom
observations of instruction, The subjects of the study were 180 flnit .
second, and third grade students selected from Suburban Montreal,
Quebec schools and stratified by method and grade levei,

The instruments used in the study consisted of Gates-MacGinitie
Reading Tests, Level A, B, C, Form 1 and a series of listening and
booklet doze tasks. The booklet doze format and the listening doze
tasks were considered to be comparable meaeures of contextual
sensitivity in the two language modes,

The first three hypotheses were tested by grade level in a factorial
analysis of covariance design with reading achievement as the
concomitant variable, The .05 level of confidence was used to
determine statistical significance, The design at the first grade level
incorporated two independent variables (method and task type) and *
two dependent measures (cloze scores). The design at the second
and third grade levels incorporated three independent variables
(method, task type, and level) and two dependent measures (doze
scores). Thefollowing null hypotheses were tested: (1) There will be
no main effects of task type or method on perforrriance on the doze
tasks by first grade pupils, (2) There will be no main effects of task
type, method or level on performance on the doze tasks by second ,
grade pupils. (3) There will be no main effects of task type, method
level on performance on the doze tasks by third grade pupils. All
hypotheses were rejected.



The remaining three hypotheSes were concerned with the error
patterns of subjects at each grade level. The percentage of errors was
.calculated for each of three error categories including contestually
constrained, not contextually constrained, and no response. The data
were a lyzed by grade level with the Chi Square'statistic for the
signifi ance in the difference between proportion. The .05 level of

e

confl ence was used to determine statistical significance, The
following null hypotheses were tested: (4) There will be no significant
differences between contextually constrained errors and other errors

, by grade one pupi)s. (5) There will be nosignificant differences
between contemally contrained errors and other errors by grade tWo
pupils, (8) There will be no significant differences between
contextually constrained errors and othAr errors by third grade pupils.
The fourth hypothesis was retained. Thet fifth-and sixth hypotheses.
were rejected.

.

Significant main effects for tastk type weie reported at each grade
Ievel together with a type by method interaction which wss significant
at the third grade level and approached significance at the second
grade ,vel, The analysis of the error oatterns at the'various grade
level ated that, beyond the first grade level, a targe percentage
of the erTOill made by children were either semantically Or
syntactically acceptable responsies, thus indiceting their sensitivity to
contextual constraints. Although it atapeared that the method of
instruction used at the beginning stages of reading acquisitionhad no
apparent effect on children's sena'aivity to contextual constraints at
the first grade levet, the results of this study sUggested that a method'
of instruction which focuses primarily on the dIvelopment of word
meanings through context allowed children to transfer their
knoWledge of contextual constraints in oral langUaSes tO written
language by the second and third grade levels.

EFFECTS OF PARAPHRASE NOTETAKING ON PROSE
LEARNING Order No. DA8203058

Micsi ass Moos's, Psi,D, The University of Con noc tic ut, 1981
178pp,

'Itching studentsto erne independent and effective readers /3
pri ary pool of educe On. One approach to this objective is to

identify strategies tt4iU Improve students' reading comprehen
Notetaking is ones1eategy that has been moderately succesifi, The
pnrnary purpose of this research Wilts to determine whether
paraphrased notes produce better comprehension than notes that
copy the text, A second purpose was to esamine how &student's
attitude toward notetliking influence:4; rni4c1S5taking effect.

It was hypothesized that paraphr represent more
thorough information processing and would facilitate learning more
than notes that were verbatim copies of the test, Also, a student who
thought notetaking was the best strategy was expected to benefit
most from as use.

One, hundred and fifty one middle school students were directed to
either (1),take notes, (2) take paraphrase notes, (3) or read cleef
The two notetaking grotips were shown an example of what they were
to do end given opportunity to practice the strategy. Prior to strategy
assignment, students identified the reading strategy they liked best
and least. Notetakers wrote three lines ot notes for each paragraph of

500 word folktale After completing the story, all students took a 21
item multiple choice test, Students retook the same exam two weeks
later

Paraphraeina was defined as replacing substantive text words with
,others that were equivalent in meaning, Notes were scored for the
amount tif paraphrasihg they contained and interrater agreement Was
above .a.5

4, Multiple regression wits used to determine whether test scores
were affected by (1) assigned reading strategy, (2) parNaphrasing,
(3) interactions between attitude toward notetaking, reading strategy,
and paraphrasing, No differences between the three reading strategy
groups were found on either test Paraphrasing correlated positively
with Testi scores but not Tost2 scores, Student attitude toward .

notetaking deret interact with reading strategy or paraphrasing Ah
interaction WA-eh da(aWasirtg arid reading strategy on Toil
scores showed That notelikers who paraphrased apontaneouslY
saired higher than students directed to paraphrase the text

Penults are discussed in tens of theoretical implications ana
practical applications,
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THE USt OF ORAL PROMPTS AS AN EFFECTIVE TEACHING
STRATEGY IN ORAL READING ACTIVITIES

Order No. DA8203719
SEELY, PATRICIA BLOCK*, PPI,D, The University& Florida, 1981.°
1030p. Chairman: William R. Powell

A primary purpose of this study was to exahsne the extent to which
teachers adopted a method Cif teacher prompts when working with
filarial* fifth-grade readers in oral reading actrvities.

A secand purpose of this study was to examine the use of teacher
prompts as an effective teaching strategy with average readers in fifth
grade in oral reading activities.

Three main objectives were included in the investigation,
(1) Teacher ability to adopt a prompting conditio\shen correcting
student orafreading errors. (2) Student achievement gain; when
teacher prompts were used in oral reading activities. (3) Effectiveness
of four designated prompting conditions among one another.

The six schoois selected for the three-and-one-half.month study
were located in Volusla County, Florida, and represented the three
different socioeconomic groups.

Twelve teacher subjects were randomly selected. Three teachers
were randomly assigned to one of ur prompting conditions:
(1) uncorrected, (2) graphopho (3) semantic, or (4) repeat. They
were instructed to use the assign prompts aa often as possible
when correcting the eierage fi rade readers' era( rea#19A9 errorsduring the daily 30-minute instr tonal period. Each teadhgt was
observed 14 times during the study.

The 72 average fifth-grade readerswere selected from a larger
.pcipulation of fitth-gradens. In the final analysis, 87 studeetz wern
considered.

The results of the atudy iuggested that teachers could adopt
assigned prompts when working with average fitth.grade readers. The
uncorrected and semantic prompt) recorded significant adoptability.
The repeat prorricit showed no difference in adoptability in relation to
the other promote. The graphophpnic prompt r.ecorded no
significance in adoptability.

The results of the student achievement gains ihdicated that the
uncorrected CirdmOt produced significant gains whereas the
graphophonic, semantic, and repeat prompts produced no significarit
diff erences during the thre4sandione.hatt month study.

SOCIAL RELATIONS AND INTERACTIONS..AS THEY AFFECT
THE OPPORTUNITY TO LEARN: CONIRISONS OF HIGH
AND LOW ABILJTY READING GROUPS IN ONE FIRST
GRADE CLASSROOM Order ?Id. Eff62511
Stites, NiOWAno, PH.D. Michigan State University. 1981: 210op

The atm of this study was to describe ahd analyze the Sociti
relations and/or interactions between a 0,000 and students in both
high and low ability reading croups in one first grade ciassioorn for
evidences of this interacsve effect an it affects the opportunity to leain

and to look at the groups and the larger social context within which
they occur

Using ethnographic techniques including participant observation,
intervsys photographic arid videotape docurnentation, and analystt
ef talk and movement, the researcher compared and contrested
instruction and differential. treatment between the high arid low ability
reading oroups in a first grade classic-owe.

The unit of analysefal this study ra an etient or a cluster of
recurring events and/or patterns, To 'isolate thoseevtihts, videotapes
of reading lessons for both groups were analyzed to determine and
identify what kinds of events occurred, at what juecture during the
lesson they occurred, what ability group \vat al the reading table .

when the event occurred, and if there were a tommonality of events
across lesson&

The findings revealed tour distinct commurstative beheviars an
having impact on the opponunity to lawn and prattice reading These
were identified as (a) the interplay of the physital positioning of all
participanta at the reading tabie, (is) the oratleedbeek mechenisms
used by the teacher to convey information falba students, (c) the
allocation of taking turns to feed and answer teacher directed
questions, and (d) the types and frequenties of interruptione that 7

occurred at the reading table or from Other members of the CleStroom
as a whoirs

By analyzing these four features, as they operate individually:or in
interaction with one anothe(duringjhe time allocated for reading
instruction, it waa consluded that the icW obtlity reading group has
quarstatively and qualitatively less opportunity to learn and Oractite
reading as opposed to the high ability reading group,
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TROPE AMITY OF INTERMEDIATE GRADE BASAL
READERS- ardor No. Dit8212901
Vitae, MARIA TEMA, PH.D. The Florida State University, 1982.
1190p. Maier Professort-Edwin H.Smith

_

Thiti investigator studied 0,e trope density of foCirth grade iind
Sixth grade level basatreaders. Three basal reader series were used.

nswers to the following questions were soUght (1) Is therea
significant-difference in trope density between fourth grade and sixth
grade basal readers? (2) What is the most common type of trope
foundin fourth arid sixth grade readers?

Thesample was three basal reader series selected from the
population of the 15,Inost commonly used basal reader series. the
three basal readers utilized represented a one fifth sample of the total
basal reader series fourth andsixth gradepopUlations.

' Data were collected bysexamining eight basal reader textbooks.
The.master trope, Metaphor, was brbken doWninto thirteen separate
categories..

..1 The differanCe betWeen the trope density means of the fourth-
..

grade and The sixth-grade basal readers was computed and a t-test
Was used,to determine if 'the 6ifference was significant. The:05 alpha
-level was useclAs the criterion for rejecting the null hypotheeis. A ,

frequency analysiscoubt was used to determine the most common
type Df trope fpund at each of thetwo levels andthe freouency
rankings of the 13 trope classifidationt. There were no significant'
differences in the mean tropedensities of fourth grade and sixth

. grade basal readers. It was feund that the most friquently employed
tropes were personification, sense, and animal; and that the leatt
frequently used tropett were incarnation,-litate, and metdarmy.

THE EFFECT 'OF ECHO IMPRESS upoN,fHE READtNG
READINESS, READING INTEREST AND WORD RECOGNIT16N
SKILLS OF THREE AND FOUR-YEAROLDS

Order No. 8202272
VANci, JUNE, PH.D. University oPIRttsburgh, 1981. 109pp.

This study %has designed to determine the effectiveness of the
Echo Impress; a process in which the teacher reads a u of meaning,
to the child and the child reads it back, asan .proach to reading
readiness and reading planned to accomm , te developmental
Characteristics of the three and four-year- s. The sup acting
'circular reaction-elaboration' theory, pr icated on circular
reactions of Piaget's sensorimotor stage, laims th sual and aural
stimuli, when experienced simultaneously d re titiously, tend to
produce a patterned behavior.

-Forty-twO three and iour-year-olds of theparent-Child
Development Center of Edinborc3 State College wire assigned
randomly to an experimental group and a control group. After
ettrifion, the experimental group hac(67% of the three-year-olds and a
rat% of five boytto eleven girls;.the control group-had 33% of the
thrteyeaholds and a ratio of seven boys tO five girls. Both groups
were administered a pretest using the Gates-MacGinitie Test of
Readiness Skills Misch inéluded Listening-Comprehension, Auditory
Discrimination, Following Directions, Letter Recognition and Word
Recognition. Subjects in the experimental group were given twenty
Echo' ImPress treatments. The oontrol group received twenty
conYentional 'reading aloud tession% Both groups used the Primary
PhOnics storybociks. After each session, each child was evaluated on
the Scale of Reading Interett Traits (SR1T) and asked three
comprehension question% one literal, one interpretive and one
eValuative.Answere were recorded verbatim. At the end of treatment,
the Gates-MacGinitie Readiness Skills Test was administered to both
groups as a post-test comprehension,questions were scored on a..
numerical scale and results of the SRlniere compiled. After four
weeks of no treatment, the Gates-MacGinitie Readiness Skills Test
was used to measure retention. Parents were polled by questionnaire.
on (1) the t'ype and frequendy of supplementary reading/language .

actiyity in the home during the perod of the study,(,) indication of
unusual stress or behavioral problems observed buring that period ,and-(3) reading interest observed. .

An analysis of covariance using the pretest scores as the covariate
; was run to test the hypotheses. A three-way analysis Of variance was
Alone to measure differences between groups, between tests and
bettimen types of -cdmprehension questions. The Lindquist I analysis
'Of variance for repeated measures was used with data compiled from

_the SPIT. Mists were made on data collected on the Parents' Opinion
queitionnaire .

Findings reported at a .05 level of significance are: (1) There is no
evidence of a significant difference due to treatment in the skills of
listening comprehension, auditory discrimination. following

,(eTohki as
directions, letter recognition or word :ecognition of three and four-
y

meveiadsuenrceed.obfy,athseigGniafiran-Mt daicffGerierijntcieeRdeuaedtointessreatSmkeillnst

r -

the reading comprehension of three -arid four-year-olds as measuredby the comprehension questions. (3) There is evidence osignificant difference due to treatment in the subject's coo ration inholding the book, visually following the line of print, and showingpersistence as Measured by SPIT.
If this study were-replicated, it is recoMmended that (1) variablesmpii nearly matching the characteristics of the three-Dr four-year-oldchild be used, (2) all subjectsbe the same age and (3) that mothers..or Older children be trained as the leaders.

AN. ANALYSIS OF BASAL VERSUS LINGUISTIC BASAL
-READING PROGRAMS- ON U'RBAN SCHOOL CHILDREN-'S
READING ACHIEVEMENT Order NO. 0A8210585 '
VINCENZI, HARRY, Eo.D. Temple University, 1981. 95pp. lviajor
Adviser: Roderick Hilsinger

It IS well documented that reading programs designed and
develdped by cOmmercial publishing cdmpanies are the major
instructional resourCes used to teach reading in elementary school.

c--These programs supply a pegagogy for teaching.reading, selections
)-tor children to read, and practice exercises through accompanying

workbooks. HOwever, these cbmmercial programs are not identical in
their apprOach to teaching reading. The mai& differences among
programs are the degree of emphasis and placement of phonics in
teaching beginning readers. 01 the two approaches examined in the
present study, the linguistic basal approach places a heavy emphasis
on phonics and word recognition in the primary grades. While the
basalbpproach emphasizes the deyeldprnent of a sightvocabulary
and compreheneion for those same grades. Tbe literature review also
noted that important differences exisled between the methods used to
,teach phoiiics. The review indicated the phonics generalizations
learned and the number and sequence of letter/sound
correspondences taught may also effect the ability of a student to
ledrn to read.

The present study analyzedthe effects of usinga basal approach
versui linguistic basal approach on fourth giadereading achievement
scores. The analysis also compared the effects of the approaches
when-first grade scores and socio-economic status were controlled.
In addition, a year by.year analytis comparing the approachei over
four ye&Q was examined. .

;The vaults of the present stud0fou rid no significant differences (p
< .05) between approaches On vocabulary and comprehension
achievement scores. The lack of significant differencei remained.,
even'wheh first grade scores and soCio-economic status were
controlled. The year by year analysis indicated that the basal group
had significantly higher (p < .05) vocabulary and comprehension .

scores in first grade. By fourth grade, the linguistic baial group had
caught up and no significant differences wasted between the
achievement scores of the two groups.

This study concluded that the linguistic basal approach will not
prdduce superior achievement results in comparison to the basal
approach after four years. It is recommended that future studies
examine the effects of the variables within each approach. Each .

variable within an approach needs to be compared to its'c'ounterpart
in another approach. The effects of the nthnber and sequence of,
letter/sound correspondences taught to beginning readers is an
example of this type of research.



THE FEASIBILITY AND EFFECTIVENESS OF SUPPLEMENTAL
PARENTAL READING INSTRUCTION IN FIRST GRADE

Order No. 0 48211697
VINOGRAO-BAUSEU., CAROLE RYND, Eo.O. The Johns Hopkins
University, 1982. 157pp.

An experimental study employing 136 first grade students was
conducted to examine the feasibility and pOtential benefits of
involving parents in the reading curriculum via a self-contained, self-
explanatory program designed to teach word recognition. Seventy-
four percent of the entire first gradeparental population of a small
Delaware school district indicated a willingness to participate. (Of the
several factors found to be'associated with

. perticipation/nonpartiCipation, most were socioeconomic in nature.)
Children whose parents did receive the teaching materials scored
significantly higher within two weeks on a word recognition posttest.
All identifiable types of children profited from the home learning ^

program, although certain subgroups within the experimental group
learned more than others. These were children who (1) 4.rere not
eritolled in Title ffirograms, (2) had been tpught to read sentences by
.their parents previously, (3) had fathers who were more highly
edUcated and employed fulltime, and (4) had someone in the home
available to teach them in the form Of an unemployed mother. No
differences existed between experimental and-control groups with

, respect to changes in either attltudestOward reading or attitudes
toward parental reading instruction. It was concluded that the use of
Ilomeoteaching programs which do not require direCt, face-to-face
educator/parent interactions can be feasible, effective, and
possessive of no known attitudinal liability.

THE ,EFFECTS OF READING ABILITY, IMAGERY '
INSTRUCTIONS, AND MODE OF PRESENTATION ON THE
ABILITY OF ELENIENTARY SCHOOL ,CHILDREN TO
PARAPHRASE A STORY AND ANSWER COMPREHENSION
QUESTIONS Order No. DA8203782

oPili.uois, JOAN e McNamaruk, IND. Marquette University, 1981.
143pp.

The study investigated the facilitative effect of instructions to use
mental imagery on children of differing age and reading ability while
listening to or reading stories. Subjects were selected on the basis of
scores receiCed on the vocabulary and reading-comprehension
subtests of the Metropolitan Achievement Test and scores on the
Otis-Lennon Mental Abilities Test...- i

Onehundred and sixty,.wcond-, fourth-, and.sixth-graders from
thirty-nine Milwaukee Public SchoOls were individually tested. Half of
ihe subjects recAiVed iPnagery instructions before each story, and the
Other half receiVed regular instructions. Stories were presented in
both reading and listening modes to each subject. Reading and
listening modes and stories were Counterbalanced across subjects.

Sixth-grade average, sixth-grade deficit-poor, sixth-grade
difference-poor, and fourth-grade average readers were presented
stories at the forth-grade readability level controlled for imagery rating
and length. Fourth-grade average, fourth-grade deficit-poor, forth-
grade difference-poor, and second-grade average readers were
presented stories at the second-grade readability level and also
controlled for imagery rating and length. Reading comprehension was
measured by percentage of propositions recalled during a paraphrase
of the story and short-answer questions.

The analysis of the data consisted of four analyses of variance,
one for each of the two dependent measures at eackilf the two
readabilitylevels. A series of 39 preplanned comparis ns were
performed. The results showed that imagery instructions were not
facilitqtive on either dependent measure for any group across Stories
or mole of presentation. However, when stories were analyzed
separately, the six(th-grade average readers were facilitated by
imagery instructions on onn of the stories.

THE DIRECT EFFECTS OF READING INSTRUCTION ON
COMPREHENSION'OF CONTENT STATED EXPLICITLY AND
THE TRANSFEft -OW/WO OTHER COMPREHENSION SKILLS

0 rde r No. 8200909
ZOLLINGER, LUNA COOPER, N.D. The University of Akron, 1982. 204pp.

The purpose of this study was to determine whether instruction on
one reading comprehension skill would lead to improved performance
on that skill and a change in level aperformance on two other
comprehension skills. Focusing on three comprehension skills, this
study evaluated the effectiveness of direct instruction, including tape-
recorded lessons with accompanying printed material, on the skill of
understanding content steted explicitly or in paraphase. In addition,
assessments were made of the transfer on two noninstructed skills.
making inferences about the content and weaving ideas in the
content combined with formulating the main thought of a passage.

Reading teachers categorized test items in the comprehension
section of standardized reading tests. and items were identified which .
measured the three skills Linder consideration. A pretest and a .

posttest were compiled with each consisting of ten test items for each
of thethree skills along with the reading passages on which the items
were based. A word list was developed and used to exclUde students
who would probably have trouble decoding the passages.

Fifth grade subjects were randomly assigned tdthree treatment
groups in a variation of the pretest-posttest control group design. The
treatments were direct instruction on comprehensiorkof content

.stated expliCitly or in paraphrase, varied individual reading activities,
and traditional classroom instruction other than reading; Eight
treatment sessions of twenty minutes each were conducted.

Using multiple linear regression procedures to test treatment
effects, sex was covaried, while the performance of the group
receiving direct instruction was compared to each of the other
groups. The hypothesis that direct instruction improves performance
on understanding content stated explicitly or in Paraphrase was not
substantiated. However, significance was nearly achieved when the
group receiving direct instruction was compared to the group
receiving traditional classroom instruction other than reading. Data
did not support the hypothesis that direct instruction on one skill
results in significant differences in performance on two other skills.
This study supports the view that instruction is needed in each
comprehension skill.


